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RESUMEN

Panamanian learners of English have got
some competence in intonation after they
have been taught through theoretical
sessions in which they do not receive an
appropriate feedback or any feedback at all.
The present work was an action research; an
intervention developed under the qualitative
paradigm that was carried out with junior
students of the B.A. program at C.R.U.V. At the
end of the intervention, the researcher could
notice that the use of immediate corrective
feedback had a positive effect on the
students” speaking skill. Many of them
changed from having an average and good
level of performance to a good and very good
level of speaking proficiency in terms of
intonation. After this, the researcher could
conclude that the constant practice of
intonation helps to distinguish between
different types of sentences; and that some
students need to be exposed to the
explanation of every type of intonation pitch.

KEY WORDS:
Feedback, Intonation, Pronunciation, Rehearsal,
Speech.

INTRODUCCION

For many years people have been discussing about pronunciation
issues when learning new languages.
It's critical for oyt purposes to distinguish between the written and
the spoken systéms of English. People are usually so familiar with
the written form of English that it can mislead anybody into making
wrong  assumptions  about the  sound  system.
Teachers should pay considerable attention to different
approaches when teaching speaking because many learners have
struggled with the pronunciation.of English. Like many languages,
English has wide variation in pronunciation, both historically and
from dialect to dialect. In general, however, the regional dialects of
English share a largely similar (though not identical)
phonetic system. (McCully, 2009)

Correct intonation and stress is the key to/speak English fluently
with good pronunciation. Intonationiand stress refers to the music
of the English language. Words that are stressed are the key fo
understanding and (using the correct intonation brings out the
meaning. After students have learned basic consonantiand vowel
sounds, they should move on to learning to differentiate between
individual sounds by using minimal pairs. Once they are
comfortable  with individual words, they should move on to
intonation and  stress exercises such as sentence
markup. {LANGUAGE, 2013)

Decades of education research support the idea that by teaching
less and providing more feedback, we
can produce greater learning. Compare the typical lecture-driven
course, which often produces less-than-optimal learning, with
the peer instruction model developed by Eric Mazur (2009)
at Harvard.

He hardly lectures at all to his 200 introductory physics students;
instead, he gives them problems to think about individually and
then discuss in small groups. This system, he writes, "provides

frequent and continuous feedback (to both the students and the
instructor) about the level of understanding of the subject being
discussed”, producing gains in both conceptual understanding of
the subject and problem-solving skills. Less "teaching," more

feedback equals better results.  (Bransford, 2004)
This study helps professors to know whether the use of immediate
corrective feedback, under which students of the B.A. program, at
C.R.U. Veraguas, were exposed to, may help them pronounce
sentence stress and intonation patterns correctly.

This article is important because through it professors and
students may find how feedback and technology are influencing
the world in at least two aspects: one related to pedagogical
aspects and another to changes in skills as required
competences. In that sense, the results of this research may help
students develop pronunciation skills and overcome pronunciation
when speaking English.

In addition, teachers may see the teaching approaches from other
perspectives; that is, they can find different ways to make their
teaching more appealing to the students, and with the possibility to
get better results.

The type of research developed in the present work is an action
research, in which the situation in question was interpreted in
detail. Not limited to collecting and tabulating data, but it includes
the interpretation of the meaning and importance of what was
developed. This study was developed under the qualitative
paradigm.
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METODOLOGIA

The type of research of the present work is an action research developed under the qualitative
paradigm, in which the situation in question was interpreted in detail. Not limited to collecting and
tabulating data, but it includes the interpretation of the meaning and importance of what was
developed during seven weeks. This study took into consideration a sample of 26 junior students of
the B.A. program in English at C.R.U. Veraguas.

These students were applied a pre-test based on the sentence stress and intonation patterns using 20
different sentences of common topics of conversation. After, they continued developing fluency
through individual and group activities that promoted the effective use of semantic knowledge,
pragmatics, phonology and grammar in conversational act.

While the speaking skill was being developed through the discussion of different topics, students
were corrected or given a corrective feedback every time they committed any mistake in
pronunciation, grammar, sentences stress or intonation.

Finally, at the end of the seven weeks, the researcher applied a post-test based on the sentence stress
and intonation patterns using common topics of conversation.

For pre-test and post-test, the researcher used a rubric to evaluate students’ performance. That rubric
took into consideration the following criteria:

VERY GOOD: more than 90% accuracy.

GOOD: with 70-89% accuracy.

AVERAGE: with 51-69% accuracy.

POOR: with 50% or less accuracy.

RESULTADOS Y DISCUSION
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In the graph1, we can see that at the moment of applying the pre-test, most of these junior students
had a good level of pronunciation for Yes/No Questions in English according to the sentences
provided in the instrument. On the other hand, the results shown in the graph 2 imply that at the
moment of applying the post-test, most of the students had reached a very good and a good level
of pronunciation proficiency in giving the corresponding intonation and sentence stress to the
Yes/No Questions provided and; after being exposed to the immediate corrective feedback.

PRE-TEST POST-TEST
AFFIRMATIVE- NEGATIVE- AFFIRMATIVE-NEGATIVE-
WH-QUESTIONS WH-QUESTIONS

2 44% N [T
e ozl o I i
g M S | B8% 8% 0%
*2 14% 1% é ' i | — | re—
L 1’ = - - ; -
' _— 9 9 & §
& o o 6 o

VERY GOOD AVERAGE POOR ' d&o & &\&v- ©

Graph 3 Affirmative, Negative and Wh-Questions  Graph 4 Affirmative, Negative and Wh-Questions
provided in the instrument applied as the pre-test. provided in the instrument applied as the post-test.

This graph 3 shows that the majority of the junior students already had a good and very good level of
performance, and some of them needed help to improve their pronunciation in terms of intonation
and sentence stress, taking into account the sentences provided. But, the results presented in the
graph 4 mean that after being exposed to immediate corrective feedback, the majority of the junior
students had reached a good level of pronunciation proficiency, and just some of them needed help
to improve their pronunciation in terms of intonation and sentence stress, taking into account the
Affirmative and Negative sentences, and the Wh-Questions provided at the moment of applying the
post-test.

After having analyzed the graphs gotten from the instrument applied and having shared seven weeks
of teaching with junior students of the B.A. in English at C.R.U.Veraguas, the researcher could notice
that the use of immediate corrective feedback had its effect on the students” speaking skills. Many of
the students changed from having an average and good level of performance to a good and very
good level ofspeaking proficiency in terms of intonation.
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The findings of this research are closely
related to what Juliana Perez presented
in her thesis “The Importance of
Feedback in Teaching English as a
Second Language to Students of Public
Elementary School. Santiago-Veraguas:
Universidad De Panama, CRUV. 2003. She
said that feedback is very important for
the students because it serves the
purpose of making them remember
concepts or phrases; also, feedback
motivates the students” learning process
while at the same time it reinforces what
they have learned in class. (PEREZ G.,
2003)

CONCLUSIONES

The constant practice of intonation helps
to distinguish between different types of
sentences. Some students have a good
level of the speaking skill, but commit
mistakes in intonation and word stress.
That is why some students need to be
exposed to the explanation of every type
of intonation pitch.
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